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 Behaviour - Prevention and Response Guideline  
 

 

 
Beliefs About Student Behaviour   
Manitoba schools work within a philosophy of inclusion that allows every individual to feel 
accepted, valued, and safe. 
 
Lord Selkirk School Division uses strength based approaches for all students, to teach 
appropriate behaviour, prevent misbehavior and to intervene when it is necessary to 
promote safety as part of a caring school environment.   
 

 
Inclusion  
Manitoba schools work within a philosophy of inclusion that allows every individual to feel 
accepted, valued, and safe. When students and staff work together to focus on the 
qualities found in all people rather than on their differences, the roots for positive school 
climate begin to take shape. 
 
Safety and Belonging 
A whole-school approach to safety and belonging requires a conscious effort to meet the 
needs of all students in all educational environments. This is particularly important in 
terms of appropriate responses to negative or hurtful behaviours. A positive school climate 
is achieved when schools adopt a way of thinking and acting that allows individuals to feel 
accepted, valued, and safe. It is the first step in building a whole- school approach to 
safety and belonging. 
 
Positive School Climate for Specific Populations  
Sometimes it becomes necessary for the school staff to take steps to ensure that students 
are understanding of unique differences among all people and that they accept all other 
students, particularly those with special needs and/or behavioural challenges. At times it is 
difficult for any student who is perceived as being different to fit into a classroom group 
and to be accepted and thus, the development of friendships can be very difficult.  
 
School and divisional codes of conduct are created and disciplinary actions are taken with 
the assumption that students have an awareness of appropriate behaviours and can 
practise them regularly and with independent self- control.  
 
From time to time, students behave in negative or hurtful ways because they could not 
consider another choice. This could happen for many reasons. For example, the student: 

• may have tried all other coping mechanisms and has “run out of options” 

• may not be fully in control of his or her behaviour because of fear, lack 
of experience, or limited understanding of the situation 
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• may not know the rules, may misunderstand the rules, or may misapply the 
rules 

• may just have learned the appropriate behaviour and has not yet perfected its use 
 
In safe and caring schools, students are taught appropriate behaviours and given time 

to practise them before being expected to perform them consistently at appropriate times. 

Possible factors which may be influencing behaviour should be considered for student 

programming within the classroom and/or beyond in the school. See Appendix 1 for 

factors influencing behaviour. 

 

Preventing and Responding to Misbehaviour  

 

In Lord Selkirk School Division, our first approach is prevention of inappropriate behaviour.  

Interventions will be considered when necessary.   

 

Prevention Steps: 
 
1. Positive behaviour interventions are put in place in the classroom or school setting 

where behaviour is an ongoing concern. Some possible examples include:  

movement breaks, multi-sensory rooms, student choice, mindfulness and democratic 

classroom principles.  If student’s behaviour is not resolved, involve parents in the 

process.  

 

2. Restitution practices are used for the purpose of establishing or restoring relationships, 
developing respect for self and others, and exploring internal motivation for behaviour. 
Restitution encourages self-discipline and helps provide strategies and skills for 
handling conflict, thus people accept personal responsibility for one’s actions. 

 
3. Student support team (principal, teacher, resource and/or guidance and/or student 

support consultant as appropriate) initiate school planning process, possibly moving to 

a formal Behaviour Intervention Plan (BIP).  See Appendix 2   

The BIP process is intended as a proactive strategy for managing a wide variety of 

challenging behaviors such as physical aggression, self-injury, tantrums, and 

noncompliance.   

 
4. Student misbehaviour can escalate if appropriate de-escalation responses do not occur.   

• When children are violent, it is rarely a spontaneous act.  It is more often the 
culmination of escalating patterns of negative interaction between individuals.  

• Adults are required to de-escalate situations using a variety of strategies.  

• General strategies for consideration may include Low Arousal Training, Non 
Violent Crisis Intervention, Working Effectively with Violent and Aggressive 
States (WEVAS). 
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•  Student specific triggers, patterns of misbehavior and responses are typically 
included in a BIP.  

• Staff responsible for direct supervision of students who have a BIP, will be 
trained on the BIP.  

Decision-Making in Response to Escalating Student Behaviors: 
 
If the behaviour is NOT a safety concern… 

Monitor for what need the student is meeting through this behavior. Consider providing: 

• redirection (“why don’t we ……”) for younger students 

• more time to transition 

• earlier notice of transition time approaching 

• choice of reward activity for being in the building on time 

• classroom rules/beliefs about the value of people (Restitution) 

• de-escalating language: “What do you need in order to get a job done?” “How can 
I help you with a task?” 

 
If the behaviour IS a safety concern… 

Rely on harm prevention or reduction steps outlined in: 

• the student behavior or safety plans 

• school building rules related to keeping everyone safe 

• appropriate bottom lines (discuss with team the specific language to use 

depending on student age group) 

• de-escalation response strategies (see De-escalation Tips Appendix 3). 

 
5. Safety Emergency 

 
In the case of a safety emergency, a brief physical intervention may be used to interrupt 
an immediate and serious danger to the child or others.  This includes blocking a child’s 
hand to stop a hit/blow or releasing a hold, and moving to safety.   
 
This does not include restraint, either as a punishment or as a treatment for a child’s 
disability or behaviour.  

 
Secluding the student should only be used as an emergency containment measure only, 
when no other method of preventing an individual from harming him/herself or others has 
succeeded. The event should be documented by the Principal and notification sent to 
Student Services Department and the Assistant Superintendent of Student Services 
regarding the details and outcome, specifically with the care and status of the student. 
(See Appendix 4 – Severe Incident Reporting Form)  

• Seclusion rooms may escalate behaviours 

• There is no evidence that seclusion contributes to healing or recovery, and there 
is strong support for the claim that it can be harmful to the individual being 
secluded as well as to those who witness or deliver the intervention.  
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ALL uses of the seclusion rooms must be documented on Appendix 4 and submitted 
to Student Services and the Assistant Superintendent of Student Services within 24 
hours.  
 
Every effort must be made to notify parents on the same day as the incident. 

 
 

6. Individual Safety Plan 

If a student presents with specific, unsafe behaviour, either in previous history or recent 

observations, an individual safety plan should be completed (see Appendix 5).  

An individual student safety plan, unlike a typical behaviour intervention plan, addresses 

specific behaviour that is dangerous to the student and/or others, and identifies a plan of 

action as a crisis response with roles identified for specific staff involved.  

The plan also tries to identify warning signs/triggers, strategies that work and strategies 

that do not work, as well as behaviour supports put in place at home and school to lessen 

the likelihood of unsafe behaviour.  

 

 
 

 
 

Reference:  Public Schools Act, Education Administration Act, Safe Schools Charter, 
Appropriate Education Programming Regulations, Appropriate Disciplinary 
Consequences in Schools Regulation (92/2013), Provincial Code of Conduct (2014) 
 
 
Reference Documents: 

• A Whole-School Approach to Safety and Belonging: Preventing Violence 
and Bullying. Winnipeg, MB: Manitoba Education, Citizenship and Youth, 
2005. 

• Towards Inclusion: Supporting Positive Behaviour in Manitoba 
Classrooms. Winnipeg, MB: Manitoba Education, 2011. 

• Towards Inclusion: From Challenges to Possibilities: Planning for 
Behaviour. Winnipeg, MB: Manitoba Education, Training and Youth, 2001 
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Appendix 1 - FACTORS INFLUENCING BEHAVIOUR 

 

Student-Specific Factors Influencing Behaviour 
• communication and social skills 
• attention span 
• cognitive skills 
• problem-solving skills 

External Factors Influencing Behaviour 
• nature of instruction (e.g., appropriate language level, clear expectations, 

availability of choice, match between task difficulty and cognitive skills) 
• structure, routine, and predictability in schedule and activities 
• impact of others; impact of setting (e.g., does behaviour occur with one person but 

not another; in one setting but not another?) 
• impact of noise, lighting, or movement 

Function(s) of the Behaviour 

• escaping task, person, or setting 
• attention-seeking 
• getting something tangible (e.g., a favourite object or activity) 
• sensory (e.g., self-stimulatory) 

Trigger (Potential Causes) of the Behaviour 
• events or situations immediately prior to the behaviour (e.g., a particular task, 

person, or location; time of day; requests or refusals) 
• events or situations occurring well before the behaviour that impact on the behaviour 
• (e.g., poor night’s sleep, situation at home, fear reprisals) 

Consequences Influencing Frequency of the Behaviour 
• events following the behaviour that increase or decrease its frequency (e.g., 

attention, time out, distraction) 

Note: Depending on the circumstances and the individual student, identical 
consequences may have different effects on the frequency of behaviour. For example, a 
student who values social contact may find time out to be punishing (which usually 
decreases the frequency of the challenging behaviour), whereas a student who values 
quiet and solitude may find time out to be rewarding (which usually increases the 
frequency of the challenging behaviour). 
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Appendix 2 – BEHAVIOUR INTERVENTION PLAN PROCESS 

Developing Proactive Strategies for Managing Problem Behaviors – Behaviour 

Intervention Planning 
 
Page Numbers correspond to Dawn Reithaug, A Guide for Conducting the FBA and 

Developing the BIP (2012) as per divisional training and BIP template design. 
 
The Behaviour Intervention Planning process is intended as a proactive strategy for 

managing behaviour of students who exhibit a wide variety of challenging behaviors: 

physical aggression, self-injury, tantrums, and noncompliance. These behaviors can 

often interfere with an individual's ability to benefit from other learning situations, can 

be stressful to parents, and disconcerting to school personnel. Highly effective 

behavioral programs emphasize proactive strategies for reducing these problem 

behaviors and are generally based on the following principles: 
 

� The problem behavior serves a purpose 

� The need to teach an alternative or replacement skill that serves the same function 

� Examination and modification of antecedents and environmental controls as 
needed. 

 
A comprehensive behavior intervention plan will include a careful balance between 

proactive strategies and antecedent controls such as changing schedules, modifying 

the curriculum, and rearranging the physical environment. 
 
Proactive Programming (Pages 97 and 137) 
 
Before proactive strategies can be developed at school or at home, it is important to 

understand why the problem behavior is occurring and what purpose it serves for the 

individual. A functional assessment can provide these answers. 
 
An effective functional assessment is based on several assumptions. First, the 

problem behavior serves a function for the individual; it aids him/her in achieving a 

specific outcome. Second, if an individual is repeating a problem behavior, the 

consequence of the behavior has been reinforced for that individual in the past. Most 

of us tend to repeat behaviors that are reinforced. Third, individuals exhibiting problem 

behaviors often do not know the correct adaptive skills, or they have not been 

effectively reinforced for displaying appropriate adaptive behaviors. 
 
Whether mandated on a child's IEP or completed as an informal assessment by the 

family, a functional assessment can be conducted efficiently and easily by following 

these steps. 
 
Step 1. Define the Target Behavior(s) (Page 107) 

First, define an observable and measurable problem behavior. This problem behavior 

will vary greatly from individual to individual. Be sure to clearly define the target 

behavior. "Hitting" or "biting" is too general. A better-defined behavior might be "Hitting 

Sally during the lunch period." 
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Step 2. Gather Information (Pages 47 and 82-95) 
This step focuses on the antecedents (what comes immediately before) and 

consequences (what comes immediately after) the target behavior. You will want to 

collect information from a variety of sources, especially from adults who have a 

significant relationship with the individual. The family or school team may interview 

teachers, family members, or related service personnel who work with the individual. 

Data can be gathered through informal conversations, written questionnaires, or 

direct observation, and should note the frequency (how often it occurs), duration 

(how long it occurs), and intensity (strength) of the target behavior, and the 

physical/social environment (does it always occur at the same time of day? With only 

certain people? In particular rooms? etc). Ideally, observations should occur in the 

natural settings where the target behavior is exhibited. 
 

It is also important to carefully take note of certain physiological factors that may 

influence problem behaviors. If the individual is hungry, thirsty, or sick and has no 

functional communication system with which to convey this, the outcome may very 

well be irritability or an escalation of the problem behavior. The family or school team 

should immediately address these issues in order to reduce further problem 

behaviors. 
 

Step 3. Develop a Hypothesis Statement (Page 113) 
Once data has been gathered and reviewed, the function of the behavior should be 

apparent and a hypothesis statement can be written. While this can vary among 

individuals, listed below are a few common functions of behavior and applicable 

questions to be addressed by the family or school team: 
 

Escape/Avoidance of Tasks or Requests 
� Does the behavior start when a request or demand is made? 
� Does the behavior stop when the individual is removed from the activity? 

 
Attention 
� Is the individual alone or unattended for long periods? 
� Does the individual exhibit the behavior when s/he is alone? 
� Does the behavior occur to get a reaction? 

 
Power/Control 
� Is the individual given choices in the home or classroom? 
� Does the behavior stop after the individual receives a desired object? 

 
Communication 
� Does the individual have a functional and reliable communication system? 
� Is the individual provided with the necessary equipment/skills to communicate 

wants and needs? 
 



 
 

Lord Selkirk School Division  Page 8 of 20 
Behaviour Response Guidelines 
2016   

Stress/Frustration 
� Does the individual have adequate skills to release stress in an appropriate 

manner? 
� Does the individual seem calm or relaxed after the problem behavior has 

stopped? 

Self-Stimulation or Sensory Stimulation 

� Is the behavior part of a stereotypical pattern of behaviors exhibited by a 

diagnosed disorder? 

� Does the individual repeat the behavior when alone? 

� Does the individual appear unaware of his/her surroundings? 

� Does the individual's behavior suggest a sensory component, ie shielding eyes 

from bright lights, covering ears, removing clothing, holding nose closed or 

holding breath, etc. 

 
Each hypothesis statement identifies the target behavior and provides an "informed guess" 

as to the function of the behavior for the individual. A clear hypothesis statement is written 

in a positive manner, based on the gathered facts. The following are examples of 

hypothesis statements: 

� When the teacher is helping other students at their desks, Samantha gets out of 
her seat and waders around the classroom to get immediate attention from the 
teacher. 

� When Stephen goes to the cafeteria with the fifth grade class, he pushes other 
kids out of the way and runs down the hallway in order be first in line and avoid 
waiting with the other students. 

 
Step 4: Develop a Behavior Intervention Plan (Page 111) 

The behavioral intervention plan is a written document that includes: 
� Identification of student’s strengths/preferences 
� Identification of student’s Basic Needs with Primary Need identified for specific 

behaviour met 
� Written hypothesis statement stating the function of the behavior 
� Preventative Practices that meet Primary Need (eg. list of modifications to the 

environment and/or schedule) 
� List of replacement or alternative behaviors that meet the same needs 
� Reinforcement of replacement and/or reaction to inappropriate behaviour 

 
Environmental modifications should also be addressed in the behavior intervention plan. 

The goal of environmental controls is to provide a stable and predictable environment in 

order to prevent problem behaviors. Families and school teams should review the 

following environmental considerations: 

� Written and visual schedules are posted 
� Comprehensible and concise rules are established 
� Clearly defined use of space with limited distractions 
� Visual supports are implemented 
Many problem behaviors can be minimized with effective environmental modifications. 
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Teaching Replacement Skills (Pages 119 and 154) 
Effective behavior intervention plans include a list of replacement behaviors that 

will be systematically taught to the individual. The replacement behavior must be 

as effective and powerful as the maladaptive behavior, meet the same need, be 

implemented across settings and result in an efficient and meaningful alternative 

for the individual. 
 

Families or school teams can use a variety of instructional methods for teaching 

replacement behaviors to students. They may select a direct instruction approach 

such as discrete trial instruction, which includes a set of adult-directed instructions 

and consequences. Or, they may utilize other strategies, including shaping and 

token economies. 
Shaping is a proactive strategy that builds on current individual skills and reinforces 
successive approximations to the desired alternative or replacement behavior. 
Shaping reinforces behaviors that come progressively closer to the adaptive skill. 

 
Intrinsic Motivation 
Behaviour modification programs that offer rewards often need to be used as 

incentives. These programs, however, may actually undermine a student’s intrinsic 

motivation and love of learning. Externally controlling behaviour modification 

programs tend to maximize the weaknesses of the student (by demanding that a 

person with a short attention span pay attention for a long period of time) and 

minimize the strengths. Teachers need to make use of learning strategies that 

address student strengths. Students with ADHD, for example, often have strengths 

such as vitality, divergency, spontaneity, playfulness, imagination and curiosity. 

Whenever possible, learning strategies should: 

� Be delivered in short, dynamic segments; 
� Have high emotional content; 
� Deal with some aspect of creativity; 
� Activate the child’s imagination; 
� Employ humour; 
� Provide immediate feedback; 
� Relate to their personal life; 
� Utilize novel situations; 
� Involve frequent “state changes” (eg. sitting, then standing, then group work, then 

individual work). 
 

Guidelines for Implementing Shaping Procedures 
� List all necessary steps to take the individual from his/her present level of 

functioning to the desired alternative behavior. 

� High quality reinforcement must be provided each time the individual 

exhibits an approximation of the alternative behavior. 

� Reinforcement may occur at different rates based upon the individual's ability 

and learning speed. 

� At first it may be necessary to heavily reinforce all approximations to the 

alternative behavior. 
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Shaping procedures provide built-in opportunities for immediate reinforcement as the 

individual is learning the new skill. Although shaping can be a time-consuming 

method, it provides a practical approach to teaching replacement behaviors. 
 

A token economy system can be an effective procedure for managing problem 

behavior and is a useful and practical strategy for reinforcing and teaching alternative 

behaviors. Token economies are flexible and easy to use in home and school 

settings. 
 

Guidelines for Implementing a Token Economy System 

� Select a tangible token that is durable and easy to manipulate. Stickers, coins, 

points, and buttons are appropriate tokens. Create a sturdy, appropriate token 

board. Velcro is useful in adhering tokens to the board. 

� Determine the criteria and rules for successful task completion and make sure 

that the individual understands what is required of him/her. Model appropriate 

behaviors if needed for comprehension. 

� Select high quality reinforcements that will be exchanged for the token. 

� Establish the ratio of exchange for the tokens and the reinforcement. Initially, 

reinforcement should be provided immediately after the first token. Gradually 

increase the ratio of tokens to reinforcement as the individual is more successful 

in exhibiting the alternative or replacement behavior. 
Token economies can be an easy to use system for reinforcing alternative behaviors. 
The token serves as visual evidence to the individual that s/he has achieved the 
desired behavior. The goal should always be to move toward intrinsic motivation 
strategies. 

 
Step 5. Choosing Reinforcement Strategies 

Regardless of which instructional technique is used to teach replacement behaviors, 

the family and school team must carefully select high-quality reinforcers that are 

meaningful to the individual. This is a key element in managing problem behaviors. 

Most typically developing individuals are reinforced internally, through task 

completion and verbal praise, although some students require external motivation to 

maximize their learning and increase appropriate behaviors. Families and school 

personnel must identify appropriate reinforcers and use them consistently and 

effectively throughout the school day. 

 
Guidelines for Selecting Reinforcers 

Selecting reinforcers for individuals is a continuous process, which changes 

throughout the school year. Not all individuals are motivated by the same items and 

over time, even favorite reinforcers can lose their appeal. Selecting appropriate 

high-quality reinforcement involves observing the individual in the home or 

classroom, completing a reinforcement survey, and/or interviewing the individual or 

other family members. The reinforcement interests of some individuals may be 

readily apparent while other individuals require serious investigation. Think 

creatively and don't be afraid to experiment. 
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According to Leaf and McEachin (1999), there are a few basic tenets for using 
reinforcement: 

� Reinforcers are contingent upon the individual's behavior. The individual is only 

reinforced after meeting the criteria for the task or exhibiting a replacement 

behavior. 

� Use a variety of reinforcers, rotated frequently, to avoid satiation. If 

the same reinforcement is used every day, it will lose its potential to 

change behaviors. 

� Use age-appropriate reinforcers based on the chronological age of the 

individual, NOT on the developmental age. 

� Remember that the goal is to assist the individual to be more functional and 

independent. 

Choose reinforcers accordingly. 

� Don't allow free access to strong reinforcers; they should only be available 

within the context of the particular behavior management program. 

� Pair high-quality reinforcers with praise to further develop more natural 

reinforcement. The ultimate goal is to naturally reinforce through social 

interaction with the adult. 
 

[For a further discussion of reinforcement selection and implementation, refer to A 
Work in 

Progress (Leaf & McEachin, 1999)]. 
 

When first teaching a new skill or desired behavior, reinforcement will be immediate 

and continuous, to insure repetition of the desired behavior. As the individual 

progresses with a newly acquired skill or behavior, the reinforcement schedule will 

be thinned and become more intermittent and varied. Finally, delayed reinforcement 

is used in a token economy system whereby the tokens are earned and exchanged 

for a desired reinforcement at a later time. To continually increase the desired 

behavior, delayed reinforcement should be systematically scheduled. 

Inconsistencies with delayed reinforcement may result in individual frustration and 

can trigger problem behaviors. The goal of reinforcement is to help the individual 

become naturally self-motivating. Ultimately, the individual will be reinforced through 

the completion of the task and naturally occurring consequences. 
 

Step 6. Evaluate the Intervention Plan (Page 129) 
 

The final step in a proactive behavior management program is to collect data to 

determine if the target behavior has actually decreased and the alternative behavior 

increased. Both families and school personnel can easily evaluate the outcomes of a 

particular plan by collecting frequency, duration and/or intensity data. If the target 

behavior has decreased, the team can assume the plan has been successfully 

implemented. However, if the target behavior has increased, the family or school 

team must re-evaluate the plan. Keep in mind that problem behaviors will often get 

worse before significant changes are observed. 
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Developing proactive strategies for managing problem behaviors is a long-term 

process and requires patience and commitment. Families and school teams must 

remember to take it one step at a time and celebrate the small successes along the 

way. 
 

Helpful Hints: 
 

Token Economy System Puzzles – for young students, individuals with Autism or 

students with low cognitive functioning. 
 

Reinforcement puzzles are a creative way to work with a token economy system. You start 
by taking a photograph of the high-quality reinforcer that motivates the individual. For 
example, if an individual enjoys working on the computer, take a picture of the computer. 
Make several copies and laminate each. Cut each picture into several pieces, based on 
how long the individual is able to maintain the desired behavior. Add small pieces of 
Velcro on the back of each piece. Initially, the picture is divided into only two pieces, and 
the individual is taught that he must earn each piece of the puzzle in order to receive the 
favored reinforcement, in this example, time on the computer. The completed picture of 
the computer is a visual cue to the individual of his success. 
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LORD SELKIRK SCHOOL DIVISION BIP TEMPLATE in CLEVR 
 

 

Lord Selkirk School Division Behaviour Intervention Plan  
Name: 

Birthdate 

MET: 
Current Date: 

 
Demographics 
School: School Year: 

Grade/Homeroom: Age: 

YYYY/MM/DD Teacher: Case Manager: 

BIP Dates: 
BIP Date: Review Date: Review Date: Review Date: 

 
Parent/Legal Guardian: Parent/Legal 

Guardian: Address: Address: 

Home Phone: Home 

Phone: Cell: Cell: 

E-Mail: E-Mail: 
 

In School Team 
Name Role Name Role 

    
    

 

School Support Services 
Name Role Telephone # Service Date of Service 

    
    

 

External/Community Supports 
 

Name Role Telephone # Service Date of Service 

    

    
 
Medical Information 

Individual Health Care Plan € Yes € No 
(Include type and dosage of any medication) 

 
 
 
 

 
Attachments: € Yes € No 

Describe: 
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Lord Selkirk School Division Behaviour Intervention Plan 
 

PLAN 
 

1.  Identify student’s strengths/preferences: 
 

• [text box] 

• 

• 

• 

 

2.  Identify student’s Basic 
Need(s): 

• Belonging [2 drop down menus] 

• 

• Power 

• Fun 

• Freedom 
Primary Need met by 

behaviour: 
 

[text box] 
 

 
 

3.  Description of Student (relevant background information, diagnoses, etc.): 
 
 
 
 
 
 
 

Funding Status: Not Funded: Funded: Cat: Select    Level: Select 

 
4.  Statement of Hypothesis: 

 

 
When [antecedent] 

 

 
Student 

 
[inappropriate 
behaviour(s)] 

 

for the purpose 
of 

(Need met) 

This is more 
likely if 

[setting 
events(s)] 

Example: 
When [antecedent] 

the teacher is helping 
others, peers are 

working on their own, 
or during seat work 

 
 
 

Brian 

[inappropriate 
behaviour(s)] 

shouts at the teacher 
or EA and touches 
peers’ books and 

papers as they are 
working 

 
for the purpose 

of 
getting attention 
from the teacher, 

EA, or peers. 

 
This is more 

likely if 
[setting 

events(s)] 
he is hungry. 

 

5.  Preventive Practices:  (Practices should address Primary Need) 
Short-Term: 

•   

•   
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Long-Term: 

• 

• 

• …this is a continuing plan. Evaluate on YYYY/MM/DD 

 
6.  Replacement Behaviour(s): 

(observable and measureable) 

• TEACH 

• TEACH 
 

7.  Reinforcement(s) for the Replacement Behaviour: 
(to increase the probability of its happening) 

• 

• 

 
8.  Support Provided for the Inappropriate Behaviour: 

• 

• 

Additional Information: 
 

 

 

 

 

 
 

 
Parent/Legal Guardian                                       Date                       Student (if applicable)                        Date 

Principal                                                               Date                       Case Manager                                      Date 

Teacher(s)                                                            Date                       Teacher(s)                                            Date 
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Appendix 3 – RESPONSE TO ESCALATING STUDENT BEHAVIORS 

 
  

De-escalation Tips 

1. Be empathic and nonjudgmental – try not to judge or discount their feelings, 
pay attention to them. Keep in mind that whatever the student is going through, it 
may be the most important thing in their life at the moment. 

2. Respect personal space – this tends to decrease a student’s anxiety 

3. Use nonthreatening nonverbal – the more a student loses control the less they 
hear your words, and the more they react to your nonverbal communication 
(gestures, facial expressions, movements and tone of voice). Keeping your tone 
and body language neutral will go a long way toward defusing the situation. 

4. Avoid overreacting – remain calm, rational and professional. While you can’t 
control the students’ behavior, how you respond to their behavior will have a 
direct effect on whether the situation escalates or defuses. Positive thoughts like 
“I can handle this” and “I know what to do” will help you maintain your own 
rationality and calm the student down. 

5. Focus on feelings – how a student feels is the heart of the matter. Watch and 
listen carefully for the student’s real message. Try saying something like “That 
must be scary.” Supportive words like these will let the student know that you 
understand what is happening, and you may get a positive response. 

6. Ignore challenging questions – redirect their attention to the issue at hand. 
Answering a challenging question can lead to a power struggle. Ignore the 
challenge, but not the person.  Bring their focus back to how you can work 
together to solve the problem 

7. Set limits – A student who is upset may not be able to focus on everything you 
say.  Be clear, speak simply, and offer the positive choice first. You may have to 
wait until the student is calm enough to hear you. 

8. Choose wisely what you insist upon – be thoughtful about deciding which 
rules are negotiable and which are not. Is it really worth fighting with Joey if he 
wants to sit on the floor to work? Offer options and flexibility. 

9. Allow silence for reflection – This gives the student time to reflect on what is 
happening and how he or she needs to proceed. Silence can be a powerful 
communication tool. 

10. Leave time for decisions – When a student is upset, they may not be able to 
think clearly.  Give them a few minutes to think through what you have said. A 
student’s stress will rise when they feel rushed. Allowing time brings calm. 
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If the issue IS presenting imminent serious harm to self or others and restraints 
and removal from the space is required… 
 

1. Appropriate plans and training  
i. All staff involved with the Behaviour and/or Safety Plan must be trained 

in one of the following:  Low Arousal Training, NVCI, or WEVAS. 
ii. The use of restraining and/or seclusion must be included in the 

Behaviour and/or Safety Plan and must be signed by legal guardians 
and/or caregivers. 

2. Time sensitive – The use of restraint or seclusion should be discontinued as 
soon as imminent danger to self or others has dissipated. 

3. Health of the student – It is incumbent on the school to ensure the child is 
healthy in that there are no seizure or health risks that could put the child at 
risk if restrained. 

4. Monitoring – If a child is being restrained or secluded, the child must be 
carefully, continuously and visually monitored to assure the appropriateness of 
its use and the safety of the child, other children, and adults involved. 

5. Notifying legal guardians – Every effort must be made to notify 
parents/guardians within the same day of each instance in which restraint or 
seclusion is used with their child. 

6. Documentation – Each instance of restraint and/or seclusion must be 
documented on the Divisional Restraint/Seclusion Incident Reporting Form and 
submitted to Director of Student Services and to the Assistant Superintendent 
of Student Services.  One copy can be kept at the school.  

7. Reflection and care of staff – Following an incident of restraint and/or 
seclusion, any staff member directly involved will be provided with sufficient 
time to debrief and complete appropriate paper work.  The adults must be 
given time to recover from the situation. 

8. Reflection and care of student - Following an incident of seclusion or 
restraint, the student support team, including all involved staff, will meet and 
review the antecedent events, and proactive and reactive strategies used.  
Changes to the behaviour and/or safety plan will be implemented and review 
with all staff involved.  
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Appendix 4 – Restraint/Seclusion Incident REPORTING FORM 
In the case of a safety emergency, a brief physical intervention may be used to interrupt an 
immediate and serious danger to the child or others. 

 

Secluding the student should only be used as an emergency containment measure only, when no 
other method of preventing an individual from harming him/herself or others has succeeded.  
Extreme behaviours should be documented by the Principal and notification sent to the 
Director of Student Services. This report is CONFIDENTIAL. 

 
Student’s Name:             
 

Date: Time: 

Staff Involved: 

ANTECEDENT/ PRECIPITATING INCIDENT/EVENT: 

DESCRIPTION OF INCIDENT/ACTION TAKEN AND CONDITION OF STUDENT: 
 
 
 

 

STRATEGIES THAT DID NOT WORK: 

STEPS TAKEN TO DE-ESCALATE STUDENT: 
 

FOLLOW-UP (describe outcome including the emotional state of the child and staff, 
conversation with parents, etc.): 

Y or N This incident resulted in an injury and a violent incident report was completed. 

Name, position, signature of staff involved: _______________________________________ 

 

Name, position, signature of staff involved: _____________________________________ 

Principal Signature:    _____________________      ____    Date:     
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Appendix 5 - INDIVIDUAL STUDENT SAFETY PLAN 
 

An individual student safety plan, unlike a typical behaviour plan, addresses 

specific behaviour that is dangerous to the student and/or others. 

 
Date:    

 

Student Name: DOB: Grade:  

Funded □ No □ Yes Cat: Case Manager:  

Contact Information 

Parent/Guardian: 

Cell Phone: Home Phone: Other: 

Emergency Contact: Phone: 

Places Student May Be if Missing During School Hours 
On School Grounds:  

Off School Grounds:  

Medical Information 
Physician:  

Diagnoses/Tendencies:  

Medications:  

Allergies/Special Considerations:  

 
 

Description of Specific Unsafe Behaviours (why student requires a safety plan) 

 

CRISIS RESPONSE 
PLAN What to do if student exhibits above described behaviour Who will do what/backup staff 
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Warning Signs/Triggers Strategies That Work Strategies That Do Not 
Work 

   

 
 

BEHAVIOUR 
SUPPORTS What will staff, student, and family do to lessen the likelihood of 

unsafe behaviour (i.e., supervision, transition planning, 
transportation to and from school, plan for unstructured time, 
closed areas/rooms, 
searches, etc.) 

Who/Back-up person? 

  

How will plan be monitored? Who/Back-up person? 

  

How will decision be made to terminate the plan? Who/Back-up person? 

  

 
 

Current Agencies or Outside Professionals Involved 
Name Title Date 

1.   
2.   
3.   
4.   
5.   
6.   
Student Safety Team Members 
Name Title Date 

1.   
2.   
3.   
4.   
5. Principal  
6. Safety Plan Coordinator  

 
Next Review Date: 
 
 

(approximately two weeks from initiation of plan or last review date) 


